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	Knowing our learners – Ensure school staff know where our students are at and are able to help them understand the ‘next steps’ through effective education plan management.
	Phase
	I
Implementing (Tier 3)

D
Developing 
(Tiers 2 & 1)
	
School priority 2
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	Consistent classroom practices – Ensure high quality teaching and learning through the consistent use of evidence based high-yield teaching strategies.
	Phase
	I
Implementing


	Strategy

	Refine and expand student Education Plan Management (EPM) systems and processes utilising multi-tiered systems of support (MTSS).
	Strategy

	Develop capacity to select and use appropriate high-yield teaching strategies to maximise student learning and engagement.

	Actions 
including Responsible officer(s)
	Actions
including Responsible officer(s)

	· Develop a school-wide shared understanding of MTSS and how it relates to EPM.
· Refine how students are identified (e.g., referral processes), case managed (e.g. case notes, information sharing, Transition Plan alignment, collaboration), and reviewed.
· Refine and further develop the range of literacy and numeracy support strategies used in each Tier.
· Define and implement curriculum-based measures (CBM) for each Tier in order to monitor progress and determine intervention effectiveness.
· Strengthen EPM team capability in effective application of MTSS.
· Develop the data literacy skills of staff to support planning for student learning and measuring growth.
· Strengthen teaching staff capability in effective differentiation practices for all students (Tier 1 universal supports).
· Develop capability in identified staff to deliver Tier 2 and Tier 3 supports.
· Implement EPM with a wider range of target students.
· Build SDS functionality to support, recording, displaying and printing/sharing of EPs (with alignment to Transition Plan functionality and shared inputs). 

Lead responsible officer: Lacey Ross         Key supports: Nathan R, Kellie F, Meredith A, Evan H, Donna A, Erin O, Kelly O, Karen R, Catherine M
	· Develop a sequence for the roll out of the HYTS.
· Refine and publish new ‘bookmarks’ and other relevant resources to support high-yield teaching strategy (HYTS) professional development.
· Develop staff understanding of each of the high yield teaching strategies (HYTS) identified in the school’s Teaching and Learning Philosophy.
· Develop a range of examples of how the HYTS are effectively implemented in the different learning areas.
· Develop and implement professional development to build staff capability in using appropriate HYTS in their learning areas.
· Embed observations and feedback of the HYTS in action in the collegial engagement process/cycles.
· Monitor staff engagement with and use of HYTS in faculty meetings.
· Showcase examples of good practice from each of the faculties.




Lead responsible officer: Kellie Fechner         Key supports: Nathan R, all HODs 

	End Term 4
	Measurable outcomes

	· 100% of students with an enrolment of more than 4 weeks have CBM data collected and a Tier allocation.
· 100% of students with an enrolment of more than 4 weeks in Tier 3 and 2 have an Education Plan (EP). 
· 90% of Tier 2 and Tier 3 students who have an education plan participate in targeted or intensive supports show progress in identified goals.
· 100% of teachers are provided with feedback, through the collegial engagement processes, on their use of differentiation strategies. 
· Systematic collaboration between relevant teams (e.g., EPM, Behaviour, Reading, Specialists) is observable.
	  End Term 4
	Measurable outcomes
	· All faculties have an example of how the high-yield teaching strategies can be delivered in each of their learning areas.
· There is an increasing number of teaching staff reporting that they are confident implementing the high-yield teaching strategies (e.g., 50% end of Term 1, 75% end of Term 2) as reflected by the end of term pulse check survey data.
· SharePoint analytics demonstrate that developed resources to support the use of high-yield strategies are being downloaded and used.
· 100% of teachers are provided with feedback, through the collegial engagement processes, on their use of high-yield teaching strategies.

	
	Success criteria

	Behaviourally: 
· Students can: understand their education plan goals and articulate their improvement progress.
· Classroom staff can: implement relevant supports in each of the tiers as they relate to their role.
· Leadership team will: have a clearly documented implementation plan for MTSS and an ongoing plan for capacity building.
	
	Success criteria
	Behaviourally: 
· Students will: routinely achieve lesson learning goals through participation in phased lessons incorporating high-yield teaching strategies.
· Teachers will: understand all the HYTSs and be able to select and use the HYTS most effective for the intended learning.
· Leadership team will: have clearly documented examples of how to use HYTS in a range of ways relevant to each of the learning areas. 

	
	Outputs
	· Documented EPM process with related CBMs and data collection cycles
· Documented support strategies for each Tier
· Collated student improvement data results related to the Tiers
· Professional learning plan key aspects for 2025 to support move to embedding
	
	Outputs
	· High-yield teaching strategy bookmarks
· Collegial engagement records
· Professional development series and key resources (which will subsequently be used to support the onboarding of new staff)
· Documented examples of each strategy in different learning areas

	
	Measurable outcomes / Milestones / Outputs
	Monitoring
	
	Measurable outcomes / Milestones / Outputs
	Monitoring

	End Term 1

	· CBMs are identified and cycles of use are clearly articulated.
· Relevant teams have a shared understanding of required collaboration and intended outcomes. 
· Some support strategies are documented for each tier. Existing support strategies are refined.
· Regular EPM meetings occur. 
· PD on MTSS and EPM has commenced.
· A small cohort of students have an active EP (approx.10% of active student enrolment) with greater than 80% of Tier 3 students have an EP and some (>10%) Tier 2 students have an EP.
· Existing case management team is expanded and ways of working are refined.
· Pulse check survey is conducted to gain insights on staff understandings.
	Green –on track
Yellow – underway
Magenta – yet to commence

	End Term 1

	· Professional development resources are developed and published (e.g., bookmarks).
· A sequence for the roll out of HYTS is developed.
· Stage 1 of the high-yield teaching strategy professional development is delivered (e.g., school wide approach, strategies in the Teaching and Learning Philosophy, next steps in the plan).
· 2 HYTSs or ‘clusters’ are ‘unpacked’ in detail with facilities developing examples specific to their learning areas.
· A decision will be taken on how collegial engagement processes will be used to support the implementation of new HYTS practices.
· A plan for how faculties can support the HYTS agenda is developed collaboratively with middle leaders.
· Pulse check survey is conducted to gain insights on staff understandings.
	Green –on track
Yellow – underway
Magenta – yet to commence
Complete end of each term

	End Term 2

	· All students at the completion of induction (after 4 weeks) are identified as Tier 1, 2 or 3. 
· A small cohort of students have an active EP (approx. 10% of active enrolment) with greater than 80% of Tier 3 students have an EP and some (>10%) Tier 2 students have an EP.
· A range of support strategies are documented and trialled for each Tier for both literacy and numeracy.
· PD on the support strategies developed to date has been delivered.
· SDS identifies the tier of a student.
· A review with the EM team is conducted to consider if further expansion is required to support increased numbers of students supported in Tier 3 and Tier 2.
· Pulse check survey is conducted to monitor gains in understanding, confidence and progress.
	
	End Term 2

	· Stage 2 of the high-yield teaching strategy professional development is delivered (e.g., in-depth learning on targeted strategies, developing faculty examples).
· 2 additional HYTSs or ‘clusters’ are ‘unpacked’ in detail with facilities developing examples specific to their learning areas.
· Teachers have received feedback on their use of high-yield teaching strategies through collegial engagement processes/cycles.
· Collegial engagement books are reviewed and improvement strategies implemented if required.
· A HYTS resource bank is developed and is being populated (e.g., SharePoint page / document library).
· Pulse check survey is conducted to monitor gains in understanding, confidence and progress.

	

	End Term 3

	· Many (>50%) tier 2 students have an EP.
· An increased number of staff are able to implement tier 2 supports.
· Tier 2 and 3 numeracy supports that have been developed and trialled are reviewed. 
· Differentiation PD specific to identified BY/WM units of work is delivered with samples for selected units.
· Interim data on effectiveness of implemented supports (e.g., Synthetic phonics program) is collated and reviewed.
· Pulse check survey is conducted to monitor gains in understanding, confidence and progress.
	.
	End Term 3

	· A plan for showcasing faculty-developed HYTS approaches is developed for actioning in Term 4.
· The remaining HYTSs or ‘clusters’ are ‘unpacked’ in detail with facilities developing examples specific to their learning areas.
· Faculty minutes reflect consistent engagement with the HYTS agenda.
· The HYTS resource bank has been expanded to include additional examples for all strategies or clusters.
· Pulse check survey is conducted to monitor gains in understanding, confidence and progress.
	




	
School priority 3
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	Consistent classroom practices – Ensure high quality teaching and learning through the implementation of consistent classroom practices that attend to students’ personal skills gaps. 
	Phase
	D
Developing

I 
Implementing for Maths & English
	[image: ]
  

	Strategy

	Refine and further develop a shared understanding of skills gaps specific to each of the learning areas and develop strategies to effectively close skills gaps in a phased lesson structure. 
	

	Actions 
including Responsible officer(s)
	

	· Develop a shared understanding and definition of skills gaps as they relate to each learning area, and how they are attended to in lesson planning and lesson phases.
· Review where each faculty is at in their understanding and implementation.
· Deliver professional development to all staff on the school’s approach to skills gaps; the need for evolution of explicit instruction in skills gaps in additional learning areas; and existing tools for monitoring progress. 
· Collaborate in faculty teams to build an approach to identify learning area relevant skills gaps, and ways to identify, teach and monitor progress.
· Develop tools for identifying a student’s skill gaps in each area and to monitor progress towards closing gaps.
· Develop resources and aligned teaching practices specific to the identified skills gaps in each learning area. 
· Reinforce skills gap teaching expectations and review implementation through targeted professional development sessions and faculty meeting agendas.
· Investigate if Education Plans can be used for record keeping on skill gaps goals and progress monitoring.
· Embed observations and feedback of skills gaps teaching in the collegial engagement process/cycles.
· Review data collection cycles in maths and English to ensure students are re-tested at optimal junctures.



Lead responsible officer: Chip Barnes         Key supports: Nathan R, all HODs
	

	End Term 4

	Measurable outcomes

	· 100% of teachers can articulate the foundational skills of their learning areas and what constitutes a gap in skill for a student as evidenced in collegial engagement cycles and faculty meeting discussions.

· 90% of re-tested students in maths and English show a decrease in their literacy and numeracy gaps and an increase in overall ACSF level percentage.

	

	
	Success criteria

	Behaviourally: 
· Students will: engage in skills gap work and articulate what is required to close their next gap.
· Teachers can: identify when a student has skills gaps, plan and deliver work which supports students to close their gaps and use monitoring tools to make learning visible to students.
· Leadership team will: Provide guidance on the expectations of each faculty with regards developing or refining their skills gap approach, monitor the implementation of skills gap teaching and use data cycles to celebrate the success of teachers and students.

	

	
	Outputs
	· Documented school wide approach to the teaching of skills gaps
· Documented faculty approach to the teaching of skills gaps (included in Curriculum Handbooks)
· Tools for recording students’ gaps and monitoring progress
· Banks of resources to support high quality, engaging teaching of skills gaps
· Professional development materials to support staff (beyond 2024) to adopt the school’s skills gaps approach

	

	
	Measurable outcomes / Milestones / Outputs
	Monitoring
	

	End Term 1
	· LT have a shared understanding of skills gaps.
· PD is delivered on the first stage – the importance of skills gaps for our students (the why), existing approaches (the what), and how we want to work collaboratively to co-design the approach (the how).
· Teams collaborate to develop their learning area specific skills gaps and the development of documentation to identify and monitor student progress has commenced.
· Pulse check survey is conducted to gain insights on staff understandings.
	Green –on track
Yellow – underway
Magenta – yet to commence
Complete end of each term
	

	End Term 2
	· The potential to use Education Plans as a progress monitoring tool is investigated.
· Resources are developed aligned to gaps and learning areas. 
· Trials of skills gaps approaches are begun.
· Identification and monitoring tools are developed for each learning area.
· Pulse check survey is conducted to monitor gains in understanding, confidence and progress.
	
	

	End Term 3
	· Teachers share practice on how they are attending to skills gaps in their learning areas.
· Banks of resources aligned to gaps are expanded (including non-linguistic representations and alternatives to worksheets) and a central repository is available to faculties on SharePoint.
· How-to guides are developed which support teachers to provide effective differentiation to increase student access to the curriculum.
· Teachers have participated in a collegial engagement cycle and been provided with feedback on at least 2 occasions on their implementation of skills gaps teaching.
· Pulse check survey is conducted to monitor gains in understanding, confidence and progress.
	
	

	
Approvals
This plan was developed with consideration of school community requirements and meets school needs and systemic requirements.

Principal	School Supervisor
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